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Abstract 
Problem Statement: Family represents a perfect environment for the children’s’ growing and developing process. Interrupting the bond with the 
family or estranging it from the children, followed by their institutionalizing, will make them have a specific development in comparison with 
the other children, living within the family. This means that the adults’ marital relationship is highly important for children. There are, though, 
dramatic situations when parents abandon their children from various reasons: financial, caring incapacity, etc.  
These children are taken care of social assistants or they are taken to foster houses. This separation from their family will produce dramatic 
changes, real traumas, in their minds and souls, as children fail to understand the dimension of the drama they are experiencing. These dramas 
will reflect in the children’s physical motric and emotional development. 
Findings: The purpose of this research was to verify the influence of motric balance, which we consider to be strongly connected with the 
emotional balance, over the physical, motric and emotional development of institutionalized children and the manner in which we can 
positively influence their evolution through the implementation and application of specially conceived programs in their leisure time activities. 
Conclusions: The practice of motric activities has a decisive role in their development, as a proof of their physical and psychological health. 
The research undertaken permitted to verify the statement in the direction of confirming the positive influence of the motric balance in the 
development of the emotional balance manifested through self-confidence, a greater capacity of responding to the given tasks and to relate with 
various people (colleagues, didactic or non-didactic staff).   
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1. Introduction 
Family has the duty to maintain a permanent connection with school, to be informed about their children and to avoid truancy, 
as, according to Căpraru E., and Căpraru H., 2010, it is frequently due to family negligence or separation from it (this being the 
case of institutionalized children), and a must “... indispensable for child’s fulfillment is the security and love feeling. He must 
feel that he is offered consistent affection...”, the familial environment having a decisive role in the child’s emotional and motric 
balance, because it has been observed that those children who come from “... well bonded families and with a correspondent 
intellectual level study much better than their colleagues coming from “problematic” families with the same intellectual 
capacity... “(Căpraru E., Căpraru H., 2010 p.240, 241), or in comparison with their institutionalized colleagues. It is widely 
known that a child with a precarious affective balance, although intelligent, is unhappy because he has been abandoned or 
separated from his family. He will be slower in school and will work slowly in Physical Education classes, the motric balance 
being affected as compared to a balanced, but less endowed child, happy and developing in a familial environment.   
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2.Hypothesis 
This research has started from the hypothesis that motric balance is a reflection of emotional balance and that a weak 
representation of the first is the proof of an affective disorder which can be improved through the implementation of  a 
special conceived program that will lead to positive changes at a motric and emotional level.  
 
3.Methods 
3.1. Subjects 
The research was realized on a number of 15 children (boys and girls), aged 9-10, all institutionalized in the same centre, 12 
of them studying in a normal schedule school and the other 3 being enrolled in a special school.  
 
3.2.Research methods 
Bibliographic study method; 
- Observation method; 
- Enquiry method (conversation, etc.); 
- Didactic experiment method;  
- Statistical and mathematical method;  
- Graphical method.  
 
3.3. Research purpose 
The purpose of this research is to verify the influence of motric balance over the emotional balance and the problems that 
appear on this segment when the child is separated from his family and institutionalized.  
4. Research tasks 
The tasks of this research have been drawn in stages, have resulted from the conception of the theme and the need of 
theoretical and methodical fundament of the process as following:  
 
Stage I – establishing the days of the week for the implementation of the program.   
Stage II – structuring the emotional-motric program and its application. 
Stage III – conceiving the observation chart. 
Stage IV – selecting the control tasks.  
Stage V – applying the proposed program and the evaluation of its effects through motric testing and the recording of the 
obtained data. 
 5. Research content 
The balance “difficulties” were noticed by us when we wanted to realize a study regarding leisure time organization of 
institutionalized children. Then we have observed that although they are physically and psychologically healthy, and they have 
no medical problems, they have certain motor difficulties (e.g. a precarious balance), problems of spatial orientation, they 
mistake or do not know the notions: right-left, up-down, etc.  
Furthermore, they have understanding problems, which appeared, according to our opinion, from their lack of self-confidence 
or as a response of an affective disorder, due to institutionalization and separation from their families. When we used the notion 
of affective disorder, we referred to the child’ manifestations in the moment of the interruption “...or deterioration of the parent-
child relationship, followed by the institutionalization of the latter, which resulted in a frustrating situation, generating biological 
and psychological misbalance, with serious consequences over the child’s development, on a biological, motric and 
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psychological level.”(Stănescu M., 2002, p.68, 69.)  
Balance means harmony for the mind and soul, from here the idea that motric balance is a reflection of emotional balance for 
the institutionalized children. Regarding from a motric perspective, it is an applicative utilitarian skill, a coordinative capacity 
and a psycho-motric component, indestructibly bonded with the affective side, of which its three components are a part: 
emotions, feelings, passions.  
Emotions appear inside of us, suddenly, under the shape of states, which we consider to be responsible for the subjects’ motric 
reactions in different situations. Although there are several types of emotions that integrate in our daily life, we will treat only the 
pre-supposed emotions which we consider representative for the research undertaken.  
The latter emotions are over-ruled by “… conditioning and socio-cultural specific molding, leading to a process of 
diversification and improvement of contents and living shades… The fact that emotion – with its polarity and specific intensity – 
becomes a selection operator … proves not only that it is important in the organization of the human psyche, but absolutely 
indispensable…” (Golu M., 2002 p.457,458) in the emotional-motric calibration of institutionalized children.  
Knowing all these aspects, starting from the hypothesis that motric balance is a reflection of emotional balance, and that a 
weak representation of motric balance is the proof of an affective disorder, we have searched to improve the described aspect 
through the implementation of a special conceived program. This program will bring the two components, motric and emotional, 
at a just proportion one over the other, confirming the positive influence of motric balance in the development of the emotional 
psyche.  
 
Stage I – establishing the days of the week for the implementation of the program. 
The program will be applied every Friday afternoon, Saturday and Sunday.  
I have chosen these days because they are: 
-  a pleasant alternative of spending leisure time;  
- children are less stressed by school tasks; 
- they have more leisure time and they do not consider the imposed program as a supplementary task; 
- wee can help them to fit their muscles and to be more affectively balanced; 
-and in the end to  cover the week-end which are usually spent within the family. 
 
Stage II – structuring the emotional-motric program and its application. 
A. Program of balance skills and capacities – stimulating the psycho-motric component. 
There will be, from a methodical point of view, a graded approach in balance development to free the child from his fear, the 
latter being unused with this sort of activities and does not benefit from the “encouraging” look of their parents, thus being 
gradable determined, through exercise and perseverance, to become self-confident.  
Methodical Guiding: the first set of exercises will be performed on the ground and on the whole foot, from a standing 
position at the beginning, and then while walking.  
The movements will be known, going from easy to hard, from simple to complex, gradable reducing the supporting surface, a 
gymnastics bench will be introduced, performing from a certain height, surpassing the obstacles. In order to prevent accidents, to 
increase courage, self-confidence and to help the shy children or those with balance disorders, we will introduce self-ensurance, 
and the direct support of the didactic staff, only when necessary.  
Examples of activities: walking between two parallel lines drawn on the ground – 5 meters; walking on a thick line drawn on 
the soil – 5 meters; walking while maintaining the balance on a plank fixed on the ground (15-25cm wide); walking while 
crouched with the arms stretched sideways, on a ground marked portion; walking while maintaining the balance on a plank raised 
above the ground (30, 40, 50 cm); walking while maintaining the balance on the wide side of the bench; walking while 
maintaining the balance on the narrow side of the bench; walking while maintaining the balance on the wide side of the bench 
with a notebook on the head; walking while maintaining the balance on the narrow side of the bench with a notebook on the 
head;  walking while maintaining the balance on the wide side of the gymnastics bench and stepping over obstacles (cube, 
teddies, balls, etc.); walking while maintaining the balance on the wide side of the gymnastics bench and passing under obstacles 
(under a circle, a string, etc.); walking while maintaining the balance on the wide side of the gymnastics bench or a low plank 
and going pass a partner coming from an opposite side, without descending from the apparatus; walking in balance and turning 
around (180°-360°) on the gymnastic bench.  
B. Program with motion games and balance themes (examples: “Get the opponent out of the circle!”, “Swimmers’ track”, 
“Don’t spill the water from the glass”, “Stones over the river” etc.  
Description of the exemplified games: 
 1. “Get the opponent out of the circle!” – a 3 meters diameter circle is drawn. In the center of every circle two players are 
placed. At a sound signal, the two players, sitting on a leg, try to get each other outside the circle, by pushing. The one who loses 
his balance and ends with his leg outside the circle loses.  
2. “Swimmers’ track”- children are split in two even teams, arranged one in the back of the other, behind a start line. In front 
of each team there are two gymnastics benches connected. When hearing the signal, the first players from the two teams lie on 
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the bench, and push their arms and legs in order to move forward, then returning by walking while maintaining their balance at 
each other’s team. The next two players will continue the task in the same way. The first team to finish wins.  
3. “Don’t spill the water from the glass” – the child will receive a half full glass of water, being obliged to finish the track 
without spilling the water. He walks while maintaining his balance on a gymnastics bench, he will pass under a cord tied between 
two trees in the park, hanging at 50 cm over the ground, then he jumps over the obstacle of almost 10 cm, on a leg. In the end, he 
will walk in balance on another gymnastics bench on which teddy bears are arranged at a distance of 35 cm, without touching or 
kicking any of the toys.  
4. “Stones over the river” children pass over an imaginary river course, through jumps from rock to rock – the river course is 
drawn on the asphalt with a piece of chalk, and the rocks are represented by filled up circles at an even distance. The one who 
does not jump on his sole and does not maintain his balance, will fall into the water and will be eaten by “crocodiles”. The team 
that loses the smallest number of children after three consecutive passes, wins.  
Important – these chosen games, beside the motric component, also possess an affective component, manifested through the 
trigger of positive emotions, such as: the joy of motion, competitive feelings, respecting a set of rules imposed in the game, 
different working conditions, walking while maintaining balance, detach from the soil, etc.  
C. Program of applicative and utilitarian tracks – because motric balance is also a applicative and utilitarian skill.  
Example: “Don’t spill the water from the glass” – the child will receive a half full glass of water, being obliged to finish the 
track without spilling the water. He walks while maintaining his balance on a gymnastics bench, he will pass under a cord tied 
between two trees in the park, hanging at 50 cm over the ground, and then he jumps over the obstacle of almost 10 cm, on a leg. 
In the end, he will walk in balance on another gymnastics bench on which teddy bears are arranged at a distance of 35 cm, 
without touching or kicking any of the toys; “Save the flower fairy!” the child will start from the delimited line, will walk in 
balance on a line drawn on the ground, will take the ball at the end of the line, will aim for a sack filled with cotton (hanging 
from a tree branch), will jump over the tire in front of it and will touch the bell hanged at the finish line, thus saving the life of 
the flower fairy. As a token of appreciation, the coordinator offers those who have finished the track a flower. This track can be 
performed under a competitive form between two teams, etc.  
D. Dance program – “Learn the waltz” – we have used music for the development of the affective-body-emotional 
component, because it emotionally sustains the activity. Children will learn: 1. the classic waltz steps (positive feeling are 
developed, the sense of rhythm); 2. waltz in pairs; 3. organizing a race under the form of a competition “Who holds longer the 
book on the head without falling, on waltz steps?” all on music and waltz steps – it develops the children’s balance and 
stimulates emotion. At the end, the winners of the first three places will receive diplomas, all the children will receive the ”Little 
star – Good dancer!” and sweets.   
Important: The described programs will not be performed all, simultaneously. Themes of these programs will be 
approached, taking into account the preparation stage in which the children are, on a thematic cycle of minimum 6-8 
lessons; each lesson will be ended with the dance program, as the thematic music in waltz offer a calm and peaceful state 
of spirit, a pleasant emotion, the dancing steps will be performed mainly on the sole, in a state of balance which comes 
mostly as a reflex. Examples – there will be approached themes with a thematic content from the following programs: A, 
B and D; A and D; C and D; B, C and D. 
Stage III – conceiving the observation chart. In the observation chart we register the psycho-motric at the beginning (initial 
testing – I.T.), and at the end of the training stage (final testing – F.T.), see Table No. 1 and the described components. 
Stage IV – Selecting the control tasks which will help us to verify the competence of the proposed programs.  
The sense of balance can be studied with extremely varied techniques. For the relevance of the experiment, we will test both 
static and dynamic balance.  
To measure the static balance we have used the following tasks: 
Task No. 1. The wide plank – we use a 2,5 cm wide plank, hanging at a distance of 6 cm above the ground, on which the 
subject places a foot, the other being flexed, eyes closed, and we record the amount of time in which he maintains balance, until 
placing his foot on the ground.  
Task No. 2. The balancing plank (anterior posterior or sideways). On this balancing platform, the child sitting on both 
legs has to maintain balance for 10 seconds. The account will be made as following: the didactic staff will note on the notebook, 
in a table, each balance, according to the lacks of balance recorded. For example: Lack of balance -1-1-1-1-1-1=10’- meaning the 
performance time, and then the accounting is made. For the time of 10’=7 balance losses. If the child places his foot on the 
ground, the stopwatch stops counting and we consider that he has not promoted the task. 
For measuring the dynamic balance we have used the Bass Test.  
Task No. 3.  the Bass Test (has been described by Epuran M., 2005, p. 369, 370) resembles the passing over a water course, 
through jumps from stone to stone, and the track is marked on the asphalt/floor with 10 signs at a distance of 76 cm.  
The child sits at the starting line with the right leg on the marked sign. At the sound of the whistle he jumps on the first 
marked spot on his left leg, and attempts to maintain the static position for 5 seconds, then he jumps on the next sign and tries to 
maintain the static position for 5 seconds.  
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He will continue this leg alternation, jumping and standing in balance for 5 seconds. The sole has to cover completely the 
drawn sign, and a good performance is obtained when each of the signs is completely covered without touching the floor with the 
heel or other body parts and the balanced position is maintained for 5 seconds. 5 points are awarded for each correct landing, 1 
point for each second of maintaining the position. 
 A subject can obtain a maximum of 10 points for each sign and 100 point for the complete track. Each of the 5 seconds will 
be counted loudly. The evaluation standards recording will be introduced in a table, for the subjects of the same age and motric 
experience.  
Task No. 4. “Who holds longer the book on the head without falling, on waltz steps?” The best dancer - competition 
Stage V – Applying the proposed program: - registering the data into an observation chart; evaluating the effects of the 
program through a motric testing; recording them into a table.  
  
6. The analysis and interpretation of the research data. 
The analysis and interpretation of the research data will begin with the presentation of the control tasks that helped us to 
verify the authenticity of the proposed programs in the emotional-motric rebalancing of the children, followed by Stage III 
– The observation chart of the analysed components. 
The results of the tested tasks were recorded into tables and interpreted (according to the data recorded in Table No. 1, Charts 
No. 1 and 2).  
At the initial testing – Task No. 1 “The wide plank” – from the 15 children, only two managed to maintain their balance for 
6’. After exercising balance through the implemented program, the improvement is visible, from the total of 15 children, 12 
managed to maintain their balance for 10 seconds on “The wide plank”, that is 100% from the healthy children, with the exception 
of the other three children who are enrolled in a special school. In spite of this, they too have registered progress – from a second 
of balance they have reached 6-8 seconds – which proves the utility of the proposed programs. 
 For Task No. 2 – “The balancing plank” – at the initial testing, none of the 15 children have managed to maintain balance on 
the platform for 10’ without losing it. This aspect was changed at the final testing, when 12 children have to maintain balance on 
the platform for 10’, excepting for the other three children with health problems, who have problems of spatial orientation.  
Task No. 3 – The Bass Test – it tests the dynamic balance and demands for a greater emotional stability, and for a different 
motric force from that of Tasks No. 1 and 2, where static balance is tested.  
For this reason, the results are slightly different, but positive at the initial testing, when the highest score was of 60 points, some 
of the children even managed to get 100 points from 100 (9) at the final testing (Charts No. 2).  
Along with the finishing of the applicative track and the participation at the dance competitions, children have become more 
self-confident, thus gaining a better self-impression (according to the data registered in Table No. 1 and Charts No. 1 and 2) 
 With the purpose of improving the body, psychological and emotional aspects, and for a correct recording, before and after the 
performance of the implemented programs, we have used as a working instrument an observation chart, directed towards certain 
capacities and skills.  
The chart was used both at the beginning and at the end of the programs with the purpose of tracking the positive influences of 
the implementation of the proposed programs.  
The children were marked with grades from 1 to 4, which correspond to: 1= Insufficient; 2= Sufficient; 3= Good; 4= Very 
good. The maximum mark received by a child could be 28= Very good; 21= Good; 14= Sufficient; 7= Insufficient. 
The marking of the children was made individually (see Table No. 2), with the purpose of knowing the level of development of 
the components that reflect the skills regarding the psycho-emotional-motric balance, with concern for their accounting and 
improvement. 
 If at the analysis of the marking system conceived on the observation chart we observe that there is, at the initial testing (I.T.):  
a weak capacity of organization within the working formation; a weak capacity at the spatial and corporal level (18 point= 
Sufficient to Good); the most serious was the weak capacity of attention focusing manifested through a precarious balance (15 
points= Sufficient), which provokes indecision at the motric performance of the tasks, and a destructive emotional state of fear and 
insecurity.  
The motric performance becomes defective and it is followed by an aggressive behavior (verbal, but physical as well, 
occasionally), and superficiality in obeying the rules. 
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Statistic indicators recorded at Control Tasks No. 1, 2, and 3 – Initial testing (I.T.); Final testing (F.T.) Girls(G); Boys (B) 
 
Table No.1 
No. 
C 
H 
I 
L 
D 
R 
E 
N 
15 
Task No. 1 
 
Task No. 2 
 
Task No. 3. The Bass Test   
 
 
BASS 
TEST 
 
“The wide 
plank” 
The balancing 
plank 
(anterior, 
posterior or 
lateral). 
Correct landing – No. of 
points given 
 
Seconds for maintaining 
the position and No. of 
points given  
Time of 
maintaining the
balance 
Time of 10’/No. 
of balance losses 
Landings   Points  Seconds  Points  Points-Total 
 
8 Girls 
7.Boys 
I.T. F.T. I.T. F.T. I.T. F.T. I.T. F.T. I.T. F.T. I.T. F.T. I.T. F.T. 
1.G 
 
4’ 10’ 4 0 4 10 20 50 20’ 50’ 20 50 40 100 
2.G 
 
3’ 10’ 5 1 3 10 15 50 15’ 50’ 15 50 30 100 
3.G 
 
4’ 10’ 4 0 5 10 25 50 25’ 50’ 25 50 50 100 
4.G 
 
6’ 10’ 3 0 4 10 20 50 20’ 50’ 20 50 40 100 
5.G 
 
4’ 10’ 4 0 6 9 30 45 30’ 45’ 30 45 60 90 
6.G 
 
4’ 10’ 6 0 3 9 15 45 15’ 45’ 15 45 30 90 
7.G 
 
2’ 6’ 7 2 1 6 5 30 5’ 30’ 5 30 10 60 
8.G 
 
2’ 8’ 6 3 2 8 10 40 10’ 40’ 10 40 20 80 
1.B 
 
3’ 10’ 4 0 6 10 30 50 30’ 50’ 30 50 60 100 
2.B 
 
4’ 10’ 3 0 4 10 20 50 20’ 50’ 20 50 40 100 
3..B 
 
4’ 10’ 4 0 5 10 25 50 25’ 50’ 25 50 50 100 
4.B 
 
4’ 10’ 6 0 4 10 20 50 20’ 50’ 20 50 40 100 
5.B 
 
5’ 10’ 4 0 6 10 30 50 30’ 50’ 30 50 60 100 
6.B 
 
6’ 10’ 3 0 4 9 20 45 20’ 45’ 20 45 40 90 
7.B 1’ 6’ 8 3 2 6 10 30 10’ 30’ 10 30 20 60 
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Graphic representation of the recorded indicators at Task No. 1 “The wide plank” – Girls(G);Boys (B) 
Chart No. 1 
  
 
Graphic representation of the recorded indicators at Task No. 1 Dynamic balance “The Bass Test” – Girls(G);Boys (B)  
Chart nr 2 
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Observation chart of the analysed components regarding the level of development – Psychomotric – Initial testing 
(I.T.); Final testing (F.T.) Girls (G); Boys (B) 
    Table No. 2  
 
No. 
C 
H 
I 
L 
D 
R 
E 
N 
1. Adapting 
and 
organizing 
capacity 
within a 
working 
formation 
2. Spatial – body 
organizing 
capacity 
recognizing – 
right; left 
3. Spatial – body 
organizing 
capacity 
recognizing –up-
down; above-
beneath 
 
 
4.Capacity 
of focusing –
balance 
consolidation 
5.Spatial-temporal 
orientation 
capacity– 
recognizing 
the phases of  
the day,  
week, seasons 
6. 
Communicating
with those 
involved in 
education 
(didactic staff, 
assistant, etc.) 
 
7.Self-
knowing, 
self-
appreciation, 
self-image 
 
15  I.T. F.T. I.T. F.T. I.T. F.T. I.T. F.T. I.T. F.T. I.T. F.T. I.T. F.T. 
1.G 
 
1 3 1 4 1 3 1 3 1 2 1 3 1. 3 
2.G 
 
1 2 1 3 1 2 1. 2 1 2 1 2 1. 2 
3.G 
 
1 3 2 4 2 3 1 3 2 4 2 4 2 4 
4.G 
 
1 3 2 4 1 3 1 4 2 4 1 3 1 4 
5.G 
 
2 4 2 4 2 4 1 4 2 4 2 4 2 4 
6.G 
 
1 2 1 4 1 2 1 2 1 2 1 3 1. 2 
7.G 
 
2 4 2 4 1 4 1 4 1 4 2 4 2 4 
8.G 1 3 1 4 1 4 1. 4 1 4 1 3 1. 4 
Total 10 24 12 31 10 25 8 26 11 26 11 26 11 27 
1.B 
 
1 3 2 4 2 4 1 4 2 4 2 4 2 4 
2.B 
 
1 3 2 4 1 3 1 4 2 3 2 3 1 3 
3.B 
 
2 4 2 4 1 4 1 4 1 4 1 4 2 4 
4..B 
 
1 3 1 3 1 3 1 3 1 4 2 3 2 3 
5.B 
 
1 4 2 4 1 4 1 4 1 4 1 3 1 3 
6.B 
 
1 3 1 3 1 2 1 3 1 2 1 3 1. 2 
7.B 1 2 1 2 1 1 1 2 1 2 1. 2 1. 2 
Total 8 22 11 24 8 21 7 24 9 23 10 22 10 17 
Final 
Total 
Chart 
18 46 23 55 18 46 15 51 20 49 21 48 21 44 
 
Along time, though, through the implementation of the proposed programs, at the final testing (F.T.), we have observed visible 
behavioral and emotional changes in children, who have become more fluent, they respond quicker to commands (example: at the 
Adapting and organizing within a working formation capacity, the girls have obtained 24 points; the boys 22 points, which means 
hey are very close to Very Good). At the hearing of the signal they move towards the gathering point, and they arrange themselves 
according to their height, from left to right.  
They know how to collaborate in order to finish the game task, without the team, to discover the joy of the game without a fowl 
anguage. They possess the fair-play quality, they congratulate their opponents, they have improved the attention and focusing 
capacity through motric exercise, through repeating motric structures for balance improvement (girls – 26 points; boys – 24 points, 
which is close to Very Good). All these aspects have directed towards improving their self-image, to an increase of self-
confidence. For these we have used the suggestion “you can do it”, in each lesson, and we have repeated it until we heard the 
answer “I can do it by myself”. This was a positive suggestion and the results were joyful, which confirmed the hypothesis stating 
hat motric balance is a reflection of emotional balance and that, through the implementation of a special conceived program, 
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positive changes at the emotional and motric level will be observed.  
 
7.Conclusions 
 
x The normal psycho-physical development of institutionalized children is a must for their adaptation to daily school 
demands and for their integration in society.  
x Children’s motricity is closely connected with other intellectual and emotional activities, their separation from the 
familial environment will produce severe changes, real traumas which will be reflected in the physical, emotional and motric 
development.  
x Motric balance is a reflection of emotional balance; a weak representation of the motric balance is the proof of an 
affective disorder.  
x The motric disorder may be improved through the implementation of a special conceived program which will 
produce positive changes at a motric and emotional level.  
x Along time, though, through the implementation of the proposed programs, at the final testing (F.T.), we have 
observed visible behavioral and emotional changes in children, who have become more fluent, they respond quicker to 
commands, which proves the necessity and utility of the research undertaken.  
x Emotion – with its polarity and specific intensity, becomes a selection operator and proves that is both important 
and indispensable in the organization of the human psyche, according to the data recorded in Table No. 2 – Observation 
chart of the analyzed components.  
x Along with the completion of the applicative track and the participation at the dancing competitions, children have 
become more self-confident, meaning that they have obtained a better selfl -image (according to the data from Table No. 1, 
2, and Charts No 1 and 2)  
x Taking into consideration the pupils’ performance, at the control tasks (see Table 1, and Charts No. 1 and 2), we 
can observe a significant progress, which can be sustained through the existence of the implemented programs and chosing 
a special moment within the lesson for the development of the psycho-motric component, namely balance.  
x From the 15 children enrolled in the program, at the final testing only three have not managed to reach the 
maximum points demanded, having problems of spatial orientations. In spite of that, they too have recorded significant 
communication progress, of motric balance, which confirms the hypothesis stating that motric balance is a reflection of the 
emotional balance, and motricity is in a close connection with the affective processes.  
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